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Goals for today:

qBecome aware of NILOA and our resources
qSee different assessment definitions
qUnderstand relationship between equity and assessment
qReflect on your current practice



National Institute for Learning 
Outcomes Assessment (NILOA)

NILOA is a research and resource-development organization 
dedicated to documenting, advocating, and facilitating the 
systematic use of learning outcomes assessment to improve 

student learning.

.
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www.LearningOutcomesAssessment.org

http://www.learningoutcomesassessment.org/
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Institutions of higher education are 
increasingly asked to show the value of 
attending, i.e. impact in relation to cost; 
employment – what is the value of a 
degree and what does it represent in 
terms of learning?
Public and policy makers want assurance 
of the quality of higher education
Regional and specialized accreditors are 
asking institutions to show evidence of 
student learning and instances of use

www.learningoutcomesassessment.org 7
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Today’s Student

https://www.luminafoundation.org/files/resources/todays-student-infographic-2.pdf

https://www.luminafoundation.org/files/resources/todays-student-infographic-2.pdf
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A Quick Assessment
I have been leading assessment efforts for several years
This is my first year in an assessment role
This is my first day in an assessment role
I hope I will not have to lead assessment
What is assessment, anyway?  

11



Coming to Terms
Assessment is…

Finding out whether my students are learning what I think I’m teaching  (a 
faculty member at a long-ago workshop) 
A systematic process for understanding and improving student learning 
(Angelo, 1995)
An integral component of learning (Alverno College)
The systematic collection, review, and use of information about educational 
programs undertaken for the purpose of improving learning and development 
(Palombo & Banta, 1999)
“…. any effort to gather, analyze and interpret evidence/data that describes 
institutional, divisional or departmental effectiveness” (adapted Upcraft & 
Schuh, 2001)
“ an ongoing process aimed at understanding and improving student 
learning” (AAHE, 1995) 
Your additions?  How do you describe assessment?



Integrated Institution-Wide Assessment

www.LearningOutcomesAssessment.org/eia/ 13

Institution-
level 

College-level

Program/Unit-level

Course-level



http://learningoutcomesassessment.org/TransparencyFramework.htm

EIA Designation:
1. Effectively communicating a coherent 

narrative of institution-level 
assessment of student learning

2. Communicates work to various 
audiences by connecting multiple 
points of evidence

http://learningoutcomesassessment.org/TransparencyFramework.htm


Co-sponsors: VSA Analytics,  the National Institute for Learning Outcomes Assessment (NILOA), and 
the Association of American Colleges and Universities (AAC&U). VSA is a joint initiative of the American 
Association of State Colleges and Universities (AASCU) and the Association of Public & Land-grant 
Universities (APLU).

http://www.learningoutcomesassessment.org/index.html
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Improvement and Accountability
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Direct Measures
ØETS Proficiency Profile & Major Field Tests
ØACT Collegiate Assessment of Academic 

Proficiency (CAAP)
ØCollegiate Learning Assessment (CLA)
ØCompetency and content tests (e.g., nursing, 

education)
ØVALUE rubrics
ØDemonstrations and performances
ØOther examples of authentic student learning 

(e.g., writing samples)
ØSignature work/culminating projects



Indirect Measures
ØNational Surveys of Student Engagement 

(NSSE/CCSSE/AUSSE/SASSE)
ØBeginning College Survey of Student 

Engagement (BCSSE)
ØFaculty Survey of Student Engagement 

(FSSE)
ØCooperative Institutional Research Program 

(CIRP)
ØYour First College Year (YFCY)
ØNoel Levitz Student Satisfaction Inventory



What would happen if we 
went from this? 

Institutional or Program Improvement



ACCREDITATION/ PROGRAM REVIEW PROCESS

Write 
Outcomes

Identify 
Assessments

Gather 
Results

Package 
Results

Submit 
Reports



To this? 

Learning Improvement



IMPROVEMENT PROCESS

Name 
Expectations 
for Learning

Communicate 
Expectations 
to Learners

Collect 
Student Work

Determine 
Extent of  
Learning

Strategize 
New Student 
Success Plans



Assessment Today 
1. Most institutions have statements of 

student learning aligned throughout 
the institution.

2. Greater use of authentic measures of 
student learning (classroom 
assignments, rubrics, capstones)

3. Strong focus on more support for 
faculty

4. Communicating information about 
student learning remains a target of 
opportunity.

www.learningoutcomesassessment.org 25



Finding from NILOA’s 
Survey of Provosts 2017

“Assessment 
continues to be 
driven by both 

compliance and 
improvement, 

with an emphasis 
on equity.”





Background
NILOA Case Study: North Carolina A&T State University: A 
Culture of Inquiry
NILOA Case Study: Texas A&M International University: A 
Culture of Assessment INTEGRATEd
NILOA Report: Using Assessment Results: Promising Practices 
of Institutions That Do It Well

Becoming more transparent with assessment processes and results and 
with sharing promising practices externally. North Carolina A&T State 
University’s desire to communicate to students and the higher education 
community at large led to opportunities for student involvement in 
assessment through the Wabash Provost Scholars Program. 



Background
NILOA Report: Focused on What Matters: Assessment of Student 
Learning Outcomes at Minority-Serving Institutions.
Four main findings:
1. Assessment work at Minority-Serving Institutions is focused primarily 

to serve internal interests and needs. 
2. External pressures drive the assessment work of MSIs, even though 

they are more likely to use assessment results for internal 
improvement. 

3. While driven by the same external factors, and using results in 
similar fashion, sub-categories of MSIs employ different 
approaches to assess student learning. 

4. While driven by similar ends, subcategories of MSIs use assessment 
to address different institutional needs and interests.  

http://www.learningoutcomesassessment.org/msireport.html


AAC&U’s Committing to Equity and Inclusive Excellence: A 
Campus Guide for Self-Study and Planning(2015)

Knowing who [their] students are and will be

Committing to frank, hard dialogues about the climate for underserved students … with the goal of effecting a paradigm 
shift in language and actions

Investing in culturally competent practices that lead to success of underserved students—and of all students

Setting and monitoring equity-minded goals1—and devoting aligned resources to achieve them

Developing and actively pursuing a clear vision and goals for achieving the high-quality learning necessary [for] careers 
and [for] citizenship, and therefore essential [for a bachelor’s] degree

Expecting and preparing all students to produce culminating or Signature Work at the associate (or sophomore) and 
baccalaureate levels to show their achievement of Essential Learning Outcomes,2 and monitoring data to ensure 
equitable participation and achievement among underserved students

Providing support to help students develop guided plans to achieve Essential Learning Outcomes, prepare for and 
complete Signature Work, and connect college with careers

Identifying high-impact practices (HIPs) best suited to your students and your institution’s quality framework of Essential 
Learning Outcomes, and working proactively to ensure equitable student participation in HIPs

Ensuring that Essential Learning Outcomes are addressed and high-impact practices are incorporated across all 
programs, including general education, the majors, digital learning platforms, and co-curricular or community-based 
programs

Making student achievement—including underserved student achievement—visible and valued (2015a, 5–10)

https://www.aacu.org/diversitydemocracy/2016/winter/mcnair
https://www.aacu.org/diversitydemocracy/2016/winter/mcnair
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1. To meet the goal of improving student 
learning and authentically documenting 

what students know and can do, a culturally 
responsive approach to assessment is 

needed.

2. There is an assumption at play within the 
field of assessment that while there are 

multiple ways for students to learn, students 
need to demonstrate learning in specific 

ways for it to count. 

Research Question: How consequential can assessment be to learning when 
assessment approaches may not be inclusive of diverse learners?

Key Points:



Consequential 
Assessment

(Kuh, Ikenberry, 
Jankowski, Cain, Ewell, 

Hutchings, & Kinzie, 2015) 

“To be consequential, assessment 
information needs to be actionable, 
focused on the needs and interests of 
end users, embedded in the ongoing 
work of teaching and learning, available
in understandable forms, customized, 
and supported by institutional leaders.”



“Assessment, if not done with equity in mind, privileges and validates 
certain types of learning and evidence of learning over others, can 
hinder the validation of multiple means of demonstration, and can 
reinforce within students the false notion that they do not belong in 
higher education.” (Montenegro & Jankowski, 2017)



“…that while learners may take 
multiple paths to and through 

learning, they must demonstrate 
their knowledge and skills in the 

same way.” (p. 5)



Culturally Responsive Assessment 
Concepts (Montenegro & Jankowski, 2017)

“What is needed is not to help 
learners conform to the ways of 

higher education, thus reinforcing 
inequities and expectations based on 
ideologies the students may ascribe 

to, but to empower students for 
success through intentional efforts 

to address inequality within our 
structures, create clear transparent 
pathways, and ensure that credits 
and credentials are awarded by 

demonstration of learning, in 
whatever form that may take.” (p. 16)

Mindful of the student 
population it serves

Uses appropriate 
language for ALL 
students when 

developing learning 
outcomes

Develops and/or uses 
tools appropriate for 

different students

Acknowledges student 
differences in planning 

phases

Intentional in using 
assessment results to 

improve student 
learning

Students



Fostering culturally responsive 
assessment

Student Learning 
Outcome 
Statements

1
Assessment 
Approaches

2
Use of 
Assessment 
Results

3



Fostering culturally responsive assessment

National Institute for Learning Outcomes Assessment. (2016, 
May). Higher education quality: Why documenting learning 
matters. Urbana, IL: University of Illinois and Indiana University, 
Author.

Student 
Learning 
Outcome 
Statements

1

http://www.learningoutcomesassessment.org/NILOA_statement.html


COSMA

Program-Level Student 
Learning Outcomes Matrix

www.learningoutcomesassessment.org 38



Instead of . . .

“The student will 
gain an 
appreciation for the 
rich diversity of the 
world’s cultures.” 

Consider . . .

“The student will identify 
significant issues 
affecting countries, or 
cultures, present 
quantitative evidence of 
the challenges through 
tables and graphs, and 
evaluate the activities of 
NGOs or inter-
governmental initiatives 
in addressing that 
issue.”

Specific, actionable learning outcome statements 
makes implicit learning outcomes explicit.



Instead of . . .

“The student 
develops an 
awareness of the 
importance of 
collaborative 
work.” 

Consider . . .

“The student 
negotiates a strategy 
for group research or 
performance, 
documents the 
strategy so others 
may understand it, 
implements the 
strategy, and 
communicates the 
results.”

Specific, actionable learning outcomes should be 
demonstrable proficiencies.



Instead of . . .

“The student 
understands the 
ethical dimensions of 
his or her discipline.” 

Consider . . .

“The student analyzes 
competing claims from a 
recent discovery, scientific 
contention, or technical 
practice in terms of benefits 
and harms to those affected, 
articulates the ethical 
dilemmas inherent in the 
tension of benefits and 
harms, and (a) offers a clear 
reconciliation of that tension 
informed by ethical 
principles OR (b) explains 
why a reconciliation cannot 
be accomplished.”

Specific, actionable learning outcomes must be 
assessable.



Envisioning the future

Work Ready Skills
Employability Skills
Soft Skills
Work Critical Skills

We have to start rethinking roles
Advisory Boards

www.learningoutcomesassessment.org 42



Learning Frameworks
Learning frameworks allow us to all agree on the 
learning we are striving and designing towards, not 
how we will get there, but to align our practices. 
It sets us up to allow students and others to put 
forward evidence to be validated by shared 
evaluative criteria. 
How should learning outcomes frameworks be used 
to reflect and inform cocurricular professional 
development programs and experiences for 
students who are considering multiple career 
pathways?

Common Learning Frameworks:
1. Degree Qualifications Profile: DQP 
2. LEAP Essential Learning Outcomes: 

LEAP ELOs
3. Tuning (History, Communications, 

etc.) 
4. Employability Skills Framework 
5. Common Employability Skills (NACE)
6. CHAMPS Life Skills
7. COSMA Learning Outcomes
8. Common Core State Standards
9. Beta credential framework
10. Your own institutional learning 

outcomes
11. Council for the Advancement of 

Standards (CAS)
12. International frameworks













The Difference Student Affairs Makes
When we asked students to 
think of a specific, critical 
incident or moment that had 
changed them profoundly, 4 
of 5 chose a situation or event 
outside the classroom. 

Light, 2001, Making the Most of College

“At perhaps no time in recent decades 
has student affairs been more central to a 
quality university experience and the 
learning therein. Yet we also face 
unprecedented economic challenges 
that are almost ubiquitous at national, 
state, and local levels. As a result, and in 
stark contrast to its centrality, student 
affairs as a profession and function within 
typical higher education settings is 
perhaps in more danger than ever before 
of being reduced, collapsed with other 
functions, or eliminated entirely.” 
(Bresciani, 2012, p. 1)



Fostering culturally responsive assessment

Assessment 
Approaches

2



Your director of assessment presents assessment of 
student learning results. Your immediate reaction is…

“Yeah those assessment results sound great, but your n is too 
small.”
“Sure these results could be actionable, but how did you 
collect the data?"
“This form doesn’t capture what I do in my class.”
“I complete the report and I have no idea where it goes.”
“Is what I am doing working for my students?”
“Assessment is something that should be done with students, 
not to them.”

www.learningoutcomesassessment.org 51



COSMA
Operational 

Effectiveness 
Goals Matrix
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Assignments as Assessments
Faculty are working to create a curriculum that 

intentionally builds in integrated learning opportunities 
over time for students to apply and practice as well as 
transfer their knowledge and skills through assignments, 

in and out of courses. 

“We all have these things that we’re subconsciously looking for when we grade 
assignments…that we’re regularly disappointed with. And then you get to poking 

around in your assignments and realize that nowhere in there did you ever really ask 
them to demonstrate those things.”



Mapping
Mapping has emerged as a key strategy for examining the 
alignment of the different elements of learning environments
towards shared learning outcomes as well as to better 
understand where to assess and document learning. 

Mapping is about the process of seeing relationships.

By mapping collectively and collaboratively, those involved 
are able to unpack assumptions about their own and others’ 
roles and contributions to the learning of students. 



Mapping Tools NILOA Resource: 
Mapping Toolkit

http://www.learningou
tcomeassessment.org/
NILOAReports.htmHave you been involved in mapping activities?

http://www.learningoutcomeassessment.org/NILOAReports.htm


University of Iowa University of Wisconsin-
Madison

https://vp.studentlife.uiowa.edu/priorities/grow/ https://www.talent.wisc.edu/home/HideATab/WiGrow/tabi
d/418/Default.aspx

https://vp.studentlife.uiowa.edu/priorities/grow/
https://www.talent.wisc.edu/home/HideATab/WiGrow/tabid/418/Default.aspx


Transparency in Assignments
Transparency in Teaching and Learning: https://www.unlv.edu/provost/teachingandlearning

Purpose
• Skills you’ll practice by doing this assignment 
• Content knowledge you’ll gain from doing this assignment 
• How you can use these in your life beyond the context of this course, in and beyond college 
Task 
• What to do 
• How to do it (Are there recommended steps? What roadblocks/mistakes should you avoid?) 
Criteria 
• (Are you on the right track? How to know you’re doing what’s expected?) 
Annotated examples of successful work 
• (What’s good about these examples? Use the checklist to identify the successful parts.) 

https://www.unlv.edu/provost/teachingandlearning


Examples
Metro&State&College&of&Denver
Curriculum&Mapping&Template&

2008909

Learning&Objective&1 Learning&Objective&2 Learning&Objective&3 Learning&Objective&4

XXX1234
XXX2345
XXX3456
XXX4567
XXX5678
XXX6789
XXX7890

Levels&&'&These&are&stated&from&the&student's&perspective&and&tied&to&Bloom's&Taxonomy&as&much&as&possible.
V&=&discover&(gain&knowledge,&comprehend&information)
P&=&practice&(apply&knowledge&gained&to&real&situations,&analyze&issues&and&questions)
D&=&demonstrate&(prepare&a&work&product&'&exam,&paper,&presentation,&etc.&'&that&represents&knowledge&gained,&application&of&same,&
&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&&and&synthesis&or&evaluation&of&knowledge&and&ideas)

*&a&course&might&be&identified&as&offering&students&the&opportunity&to&do&more&than&one&level

Each&required&course&should&be&linked&with&at&least&one&Learning&Objective&and&one&level*&
by&entering&the&appropriate&letter(s)&in&the&relevant&cell.&&Programs&are&free&to&include&other&

courses&as&appropriate.
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Content

SLO 1:  Disciplinary knowledge 
base (models and theories)

Introduced Reinforced Reinforced Reinforced Reinforced
Mastery / 
Assessed

SLO 2:  Disciplinary methods Introduced Reinforced Reinforced
Mastery / 
Assessed

SLO 3: Disciplinary applications Introduced Reinforced Reinforced Reinforced
Mastery / 
Assessed

Critical Thinking
SLO 4: Analysis and use of 
evidence

Introduced Reinforced Reinforced Reinforced
Mastery / 
Assessed

SLO 5:  Evaluation, selection, 
and use of sources of 
information

Introduced Reinforced Reinforced Reinforced
Mastery / 
Assessed

Communication
SLO 6:  Written 
communication skills

Introduced Reinforced Reinforced Reinforced
Mastery / 
Assessed

SLO 7:  Oral communication 
skills

Introduced Reinforced Reinforced
Mastery / 
Assessed

Integrity / Values
SLO 8:  Disciplinary ethical 
standards

Introduced Reinforced Reinforced
Mastery / 
Assessed

SLO 9:  Academic integrity Introduced Reinforced Reinforced Reinforced Reinforced
Mastery / 
Assessed

Project Management
SLO 10:  Interpersonal and 
team skills

Introduced Reinforced Reinforced
Mastery / 
Assessed

SLO 11:  Self-regulation and 
metacognitive skills

Introduced Reinforced Reinforced Reinforced
Mastery / 
Assessed

Center for University Teaching, Learning, and Assessment Sample Curriculum Map (Level of Skill)

http://uwf.edu/cutla/
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Content

SLO 1:  Disciplinary knowledge 
base (models and theories)

Exam Questions Exam Questions Exam Questions Exam Questions Exam Questions
Capstone 
Portfolio

SLO 2:  Disciplinary methods Exam Questions Exam Questions Exam Questions
Capstone 
Portfolio

SLO 3: Disciplinary 
applications

Exam Questions Exam Questions Class Project Term Paper
Capstone 
Portfolio

Critical Thinking
SLO 4: Analysis and use of 
evidence

Term Paper Lab Paper
Class 

Presentation
Term Paper

Capstone 
Portfolio

SLO 5:  Evaluation, selection, 
and use of sources of 
information

Annotated 
Bibliography

Term Paper Lab Paper Term Paper
Capstone 
Portfolio

Communication
SLO 6:  Written 
communication skills

Reflection 
Essays

Lab Paper Term Paper Term Paper
Capstone 
Portfolio

SLO 7:  Oral communication 
skills

Class 
Presentation

Poster Session
Class 

Presentation
Class 

Presentation
Integrity / Values
SLO 8:  Disciplinary ethical 
standards

Reflective 
Paper

IRB/ACUC 
Proposal

Reflective 
Paper

Capstone 
Portfolio

SLO 9:  Academic integrity
Class 

Assignments & 
Exams

Exams & Term 
Paper

Class Exams
Class 

Assignments & 
Exams

Class 
Assignments & 

Exams

Exams & Term 
Paper

Exams & Term 
Paper

Capstone 
Portfolio

Project Management
SLO 10:  Interpersonal and 
team skills

Peer Review of 
Team Skills

Project Client 
Feedback

Peer Review of 
Team Skills

Capstone 
Portfolio

SLO 11:  Self-regulation and 
metacognitive skills

Class 
Assignments & 

Exams

Class 
Assignments & 

Exams

Class 
Assignments & 

Exams

Exams & Term 
Paper

Capstone 
Portfolio

Center for University Teaching, Learning, and Assessment Sample Curriculum Map (Assignments & Embedded Assessments)

http://uwf.edu/cutla/



Mapping Tools



LEARNING



High expectations for 
performance

Extended investment 
of time and effort

Experiencing diversity

Frequent feedback

Public demonstration 
of competency

Faculty and peer 
interaction

Reflecting and 
integrating learning

Relevance of learning 
through real-world 

applications

Kuh & O’Donnell (2013), Ensuring Quality & Taking 
High-Impact Practices to Scale.
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Fostering culturally responsive assessment

Use of 
Assessment 
Results

3



Learning Outcome Assessment 
Communication Continuum

www.learningoutcomesassessment.org 68

Nuanced, tailored framework for 
communicating outcomes, 

improvements, in 
comprehensive, student-focused, 

culturally responsive way

Compliance 
posting of 

outcomes & 
select 

(favorable) 
results

Oversharing of easy to 
measure outcomes & 

results, just to do 
something

More tailored posting of 
outcomes, by 

program/major experience 
& results for different 

audiences

More complete picture of all the 
places learning occurs, posting 

outcomes in student affairs/services 
& results for different audiences



Learning Paradigm à Learning Systems Paradigm
Institution-Focused Learner-Centered

Learning assessed for a sample of students Learning demonstrated for every student

Normative approach Responsive approach

Summative Formative

Structured (seat time) Adaptive/flexible offerings

Implicit outcomes and connections Explicit outcomes and connections

Individual courses “our courses”

Silos/territories Integrated and collaborative

Learning occurring in the institution Learning happening everywhere

www.learningoutcomesassessment.org 69



Another Way to Think about It:
Assessment as Good Questions about T&L  

What do we want our students to know and be able to do?  
What opportunities do we provide for developing these 
abilities?  Are our courses “aligned”? 
How do we know if and how well students are achieving course 
and program goals?  What is the evidence?    
How do we use that evidence to strengthen teaching, course 
design, curriculum, and other aspects of the student 
experience?     
How can we work together on these questions, building a 
collaborative culture of evidence and improvement?   

70



Starting 
Institution 

Transfer 
Institution

Courses

Employment

Co-Curriculum
Assignments

Programs

General 
Ed

HOW WE NEED TO WORK



Latest NILOA Occasional 
Paper

Equity-Minded Assessment entails the following 
actions:

Check biases and ask reflective questions 
throughout the assessment process to address 
assumptions and positions of privilege.
Use multiple sources of evidence appropriate for 
the students being assessed and assessment 
effort.
Include student perspectives and take action 
based on perspectives.
Increase transparency in assessment results and 
actions taken.
Ensure collected data can be meaningfully 
disaggregated and interrogated.
Make evidence-based changes that address 
issues of equity that are context-specific.



NILOA/CAS Call for 
Case Study 

Participants: Equity in 
Assessment

Provide examples of practices 
that ensure assessment of student 
learning is applicable, responsive, 
and fair to all student populations
Institutions engaged in equitable 
assessment efforts and interested 
in sharing processes and 
practices through a case study

www.learningoutcomesassessment.org 73



Historically Black College and University 
(HBCU) Collaboration for Excellence in 

Educational Quality Assurance (CEEQA).

”…seeks to help address 
accountability measures while being 
true to HBCU missions and culturally 
relevant assessment approaches”

www.learningoutcomesassessment.org 74



NILOA Principles of Local Practice
1. Develop specific, actionable learning outcomes statements. 
2. Connect learning outcomes with actual student demonstrations of 

their learning. 
3. Collaborate with relevant stakeholders, beginning with the faculty.
4. Design assessment approaches that generate actionable evidence 

about student learning that key stakeholders can understand and use 
to improve student and institutional performance.

5. Focus on improvement and compliance will take care of itself.
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Questions
Email us: niloa@education.illinois.edu

National Institute for Learning Outcomes Assessment
University of Illinois at Urbana-Champaign
51 Gerty Drive, Suite 196 CRC, MC-672
Champaign, IL 61820

Assignment Library: www.assignmentlibrary.org
Degree Qualifications Profile: www.degreeprofile.org
NILOA Website: www.learningoutcomesassessment.org
Join Our Email List: goo.gl/DDU56q
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@NILOA_web @LearningOutcomesAssessment

http://education.illinois.edu
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